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This digest presents the sumcary and conclusions of the Final Report,

Evaluaticn of the Imoact of the Fila Series Cn2 To Grow Cn Gn Selected

Teachers And Students, prepared for NI¥H, and dated June, 1975.

The project staff consisted of Harris #. Shettel, Principal Investiga-
tor; Ruth Hughes, Project Director; Hary Kay Garee, Research Staff; and

Pobert Fitzpatrick, staff advisor for measurerent and evaluation.




SECTITH §

INTROBLLTION

A series of nmental health films called *0ae To Grow On' was produced
for RiMH under contract to be used by teachers in an in-service workshop
setting. The films were conceived of as biing a catalyst for discussicns
relating to teacher/student interactions with the g¢oal being to sticulate
all teachgrs, at whatever grade level or school setting, to be core 'huzan-
istic"” in their relationships with students, and thus create a "entally
healthier climate in their classrooms.'” The theoretical base of the films
is the causal spproach to understanding and dealing with student behavior,
develcped by Dr. Ralph Ojemann, 2ithough the films themselves make no expli-
cit reference to hinm, his theory,‘his techniques, or any of the supporting
research. The films could thus be characterized as being non-didactic,
ncn-exhortative, and only at a "low key" level, as offering a model for

teacher behavior.

The purpose of this study was to evaluste the impact of the "Jne To
Srow On" film/discussion experience on teachers and students selected from

a variety of grade levels and settings.

At the time the study was done, there were six films in the series,
each approximately 15 minutes in length. (An introductory film and a new

series fiim has since been made available.) The post film discussion period

lasted about on2 hour. The study sample consisted of teachers from two sites,

(Pittsburgh and Rhode Island) from urban, rural and suburban schools, and
from primory, intermediate and secondary grade levels. The sample was also
designed to include experienced and inexpericnced teachers, and male and

female teachers.

The study was conducted under realistic field conditions, simulating

as much as possible the enviroament in which each film wili actually be used.

————




All participating schools volunteered 1o put on the series and to orcvida
a discussion leadzr (facilitator) for this purpcse. Teachers also were volun-
teers. A Discussion Suide mae provided to cach Discussion Leader which peinted
cut key areas to cover and 3 number of guestions that could bte asked. Leacers
were encourased to view the filo and study the Guicde prior to conducting
the workshcps. ({Ali of then did.) Workshcp groups averaged eight teachers,

all drawr fron the same school.

The study used a cocbination of hard data cbtained fron the adninistra-
tion of three tests to teachers and students in a pre- post/experimental-
control paradign, and *'soft’ data cbtained from two interview schedules that
were acdninistered to teachers and to those who led the post-film discussien

sessions.

1t was expected that the impact of the films wculd be greatest on tie
teachers' verbal behaJior in the discussion session and that the effects would
be less noticezble on teacher attitude change and behavior change in the
classrocn, and least noticeable on student attitude change toward the teacher.
However, it was also recognized that the true value of the “One To Grow on"
films must be measured in terms of their ability to produce real and positive
changes in the classroom, consistent with the stated goals and chbjectives of

the series. A fair assessment would thus look at “impact™ of the films at each

of these points,

The following secticns of the Digest have been organized so as to permit the

reader to select the level of detail he wishes to pursue with respect to the
major areas covered by the Final Report. Section Il summarizes the results
of the various analyses conducted, covering both the hard (test) data and

the soft (interview) data.

Section 111 covers the major conclusions and recommendations made with

respect to the further use of the ''One To Grow On" film series.

Section IV provides the reader who is interested in knowing more about the
context In which the study was done with some of the pertinent background
information and '‘philosophy" that guided the development of the 'One To Gros

On' series.




Section V prevides a brief descripticn of the content of each of the fil~s

in the series.

Finally, for those interested in how the project was conducted, Secticn Vi
covers, in some detail, the design and schedule of the study, the processes
of selectina particlpating schools and teachers, and the kinds of test instruments

used to cbtain impact data fron teachers, students and discussion leacers.
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Impact that were considered as desirable 2nd expected outcemes of the {iln/

discussion experience.

Impact Level 1: The films + discussion would have an Immediate irpact on
the teacher in terms of his behavior in the discussions and his irme-

diate reactions to the films.

impact Level 11: The above experience would have an impact cn his attitudes/
beliefs with respect to the “nterpersonal relationship between the

teacher and his students and consistent with the aims of the program.

Impact Level 111: As a result of the above impact, the teacher would behave

differently in the classroom in a manner reflecting and consistent with

the change noted at Level 1.

impact Level 1V: The above change on the part of the teacher in the class-
room would have an impact on the students in that classrcom in terms of
the improved perception of the interpersonal relztionship between them

and the teacher.

SECTION 11
RESULTS
The results can best be summarized in tems of the four levels of

Level ! Impact was achieved to some extent for most teachers. Post-film
discussions were often relevant and directed toward positive changes in teacher
attitude and behavior consistent with the purpcse of the film series. The
Discussion Leaders supported the series for the most part as offering a needed ‘
forum for the exchange of ideas among peers concerning problems in the class- ]
room. They, and the teachers, fcund some films more ''stimulating" and
thought-provoking than others. Usually, the more closely the film related to
the milieu of the teacher, the greater the impact. The concept most often
reported b& teachers (52%) as having been impressed on them by the films was
the notion of treating ecach student as an individual, both academically and

personal ly. However, relatively few teachers (20%) said that they were going

8
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to chenge their classrocn actlvities and/or behavior in a way that would be
consistent with the individualized approach. Hevertheless, the number of
tezachers that did so indicate is large enocugh to ke considered significant
If they are successful in carrying out their intended action plans. Unfor-
tunately, there is little support for this assurption in the analysis of the

other three levels of impact.

Level il Impact is concerned with the extent to which the attitude of
the teacher is changed in a direction that reflects a more humanistic approach
to the student. Almost no support was found For this on a group basis, even
though the data were looked at in a variety of ways in an effort to discover
some relationship between the program and pre- and post-test attitude scores.
Only 252 of all experimental teachers showed any appreciable post over pre
gain in attitude test scores. Host teachers showed no thange and 18% actually
showed a lower post-treatment score than pre-treatment score. Small differ-
ences in favor of female experienced teachers in urban settings were found in

the attitude data.

Level 111 Impact could only be inferred from student scores. It was
expected that a positive change in teachers' behavior ii. the classroom vould
be reflected in a more positive attitude of the student toward the teacher.
Hodever, very few positive shifts of this kind occurred. This was true even
when students of thoce teachers who showed the highest gain in sttitude scores

were singled out for analysis.

of course, Level IV Impact (student attitude change) is measursa direcily
by the same data that were described above to measure teacher behavior change
indirectly. As noted, very little evidence was found that students were influ-
enced in any positive way by the exposure their teachers had to the One To

Grow On film series.

Two limitations of the study should be noted since they have an influ-

ence on the interpretation of the data.

1. The original design was compromised by school and teacher dropouts.
Pelays in getting approval of forms was a major precipitating fac-
tor. For this reason, certain cross comparisons could not be made
because of Insufficient subjects in certain groups. Also, for the
same reason, some follow-up data was lost due to schools closing

before the tests could be admninistered.

9




2.

The objectives of the film program were not well articulated by
those responsible for its development. This made it difficult to
select measures that would be appropriate for adequately determining

the true value of the experience for teachers.




Grow On films, considered within the limitations and parameters of the study,
were a qualified success. That is to say, the series accomplished what one
would most reasonably expect that it could accomplish--it served as a stimu-
lus or catalyst for discussions around important issues relating to student/
teacher interaction in the classrcom. The central thrust of these discussions
was directed at the notion that students at all grade levels should be viewed
as and treated as individuols, with particular emotional needs, a unique home-
life, special aptitudes, etc. The teachers in many cases seemed to be saying
in their comments that they wanted to be able to do a better job of interacting
with their students on the basis of this individual approach--both academically

and personal ly.

S PR

SECTION 111

CONCLUSIONS AND RECOMMENDATIONS

It is fair to say, as a general conclusion, that the use of the One To
These notions are at the core of the original conception around which

the series was based, i.e. the humunistic/causal approach to human inter-

action. To the extent that teachers can truly implement these notions in

thelr classrooms, they will be:

o less punitive

oless vindictive
oless likely to respond only to the overt aspect of acting out behavior

smore reinforcing

oless advéfsarial

eless likely to use humiliation i
omore likely to listen to what- their students say i
eless likely to command |

.more likely to allow variations in assignments and in the criteria

for acceptable performance




This list could be extended almost indefinitely. The point Is that
all of these possible sequelae to the workshop experience are consistent
with the goals and objectives of the series. A more refined expression

of the above ''qualified success' statement would thus be that tie series
caused many participating teachers to start re-evaluating their cum atti-
tudes, and, at least at the verbal level, to consider moving in a direction
that could be characterized as being more humanistic and eausal in its
approach to individual students.

What did not happen as a result of the series that, had It occurred,

would have allowed a less qualified assessment of success to be made?

1. A relatively small proportion of teachers, but a number that neverthe-
less needs to be reckoned with, did not accept the message of the series

even at the verbal, or self-report, level. Many of them thought the materials
were either inappropriate for their needs, too simplistic, redundant, or
covered areas they already “knew." Three avenues are open to deal with this
group. (1) Try to 'select them out" in advance; (2) allow them to enter

the program and consider them as an acceptable part of the process or

(3) modify the materials so that their concerns and/or objections are at

jeast partially taken into account. If the first approach were taken, the
data cbtained in the study would suggest some of the candidates for

exclusion, i.e. male, rural, inexperienced teachers. Honever, this is not

recommended. There are too many exceptions wjthin each of these éroups.
The second alternative is acceptable but the third is preferable. Some
changes could be made in the Discussion Guide, for example, that would

probably reduce the ''rejection rate.'" They will be discussed below under

Recommendations.

2. The materials appeared to have had no systematic effect on basic atti-
tude toward the teaching role vis-a-vis the student as measured by the attitude

test. The message was received, understood, and accepted by many, but it




was as yet not internaiized so that it influenced basic attitudes. It

a3y be so internalized after a period of tine has elzpsed andfor after

other Inputs are brousht into play. The fact that many of the scbject

teachers began to see the possibility of change is the first and rost impor-

tent step.

This should bte folloxed by other supporting inputs such as:

-

other workshop programs that are consistent with One To Srow On

but 'use a2 different approach, different rediz, etc.

adninistrative support, both practical and ghiloscphical
peer support

success in the classroom using the new [deas, particulariy froo

changes noted in student behavior

3. Students as a group did not shos any measurabiz effects as a result of

their teachers having been expcsed to the filns, as determined by their atti-

tude tests.

This conclusion is the mest disappointing because the current

zeitgeist almost "demands® that programs demonstrate significant impact on

the target audience. But, one should be very cautious in making staterents

zbout effebtiveness_or lack of effectiveness in such difficult areas. The
position of the authors is that the prograa clearly met its ésjectives at
the first level of impact--the verbal behavior of the teackers in the dis-
cussion sessions. In time, and with help from other sources, this could

well have an effect on the teacher's classroom behavior.

Fecommendations

a.
b.
c.
d.

1. For the above reasons, and)given the limited impact found, it is
the basic recommendation that the One To Grow On series be made easily
available to all school systems and that they be engouraged to exanmine it

and use it on a voluntary basis.

2. If funds are limited, the program should be promoted on the basis

of the following prioritized target groups:

Suburban and inner city secondary schools.
Suburban and inncr city primary schools.

Rural secondary schools.

Rural primary schools.




2. The progren shouid be considered as only one element in 2 brozder
effort to intrcduce the hu~anistic/csusal approzsch to teacher/stulent interacs
tion. Cnly in this way will effective changes in the classroom be realized on

a wice-scale basis.

L. The discussion guice should e—phasize even more than it does the
need to relate the filn episodes to the preblews most rclcvgnz to the envir-
cnment found in the particular school using the materials, This is partic-
larly icportant at the two extreme ends of the continuun--the rural school
that does not relate to the filos because 'we don’t have those kinds of
problems™ and the inner city school because “our preblems are too
overshelning and transcend those shown in the films.™ It is also critical

that participants be helped to *'sec” the relevance of those filns whose

rost important need in this regard is at the junior high school level.
tione of the films deal with these grade levels. The other two needs, of
course, are to nelp elesentary teachers relate to the high school films

znd the hich schocl teachers to the elementary school films.

Concocaitant with this reccomendaticn is the need to re-emphasize to

Discussion Leaders that they rust repeatedly remind participants that the

films are only meant to serve as a stimulus and catalyst for discussion.

5. Discussion Leaders dp not need formal training in small group

techniques. They do nced to be and €o the following:

a. They need to be ghiloscphically copatible with the hunanistic/
causal approach.

b. They need to be accepted by the participants as a person who
‘has their respact and with whon they can icentify. " *Authority
figures® or adninistrative types who are not on the firing
line {i.e. do not sharc the daily concerns and frustrations
of the teachers) should be avoided. However, DLs nced to ke
able to detach themselves from such concerns and frustraticns
so that they can explore and (more impprtantly) stimulate
teachers to explore, creative and alternative ways of dealing
with them. Se(reral workshcps in the study were conducted very

effectively by pcer teachers. Contrariwise, some of those who

setting- is not at the same gracde level as that of the participants. Tike
were nost skilled in group leadership techniques failed to

achieve high levels of participait involvesent.
14
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c. Discussion Leaders necd to see all of the films at ieast twice
and to stufy the Discussicn Guide carefully before beginning.

d. Trey shculd give cercful attenticn to the envirorment in mhich
the progran is conducted. 1t snculd be co-fortable but desigred
for group interactizn {i.e. 2 tadic around which cveryon2 can
sit, or a circle of chairs). The film a2nd projecticn cguiz~ent
should be checked and everything ready for “error free'” viewing
{i.e. roon czn be quickly made sufficientiy derk, filn is en
titic freme, ssurd is adjusted to correct levei so cverycne
cen kear, fecus is sharp). After the viewing, the projecter
should be stepped and left alene--no rewinding, etc.,--znd

the discussion period tegun.

6. Discus-lion Leaders should te encouraged to conguct more than core
progran. The spper limit is not known. ™Creative burnout" may cccur after
19 or so progreTs had been conducted, but the effectiveness of the Discus-

sion Leader is bound to izprove for at least the first four or five offerings.

untcer to attend after they have bcen informed of tl.e purpose of the progra™,

the timc involved and the schedule for cach filz/discussion session.
8. Tre pregran participants should all be fren the same school.

9. The Discussicn Leader should be selected, if possible, fren the

staff of the school using the materials.

|

7. All teachers in the participating school should be allowed to vol-
10. The filos themselyes are, as noted, cnly the “trigger™ for the

progran. However, rost discussicns lean very heavily for a while on the

content of the films. It was often noted that many teachers failed to

fully comprehend or follas the “story™ of the films (particularly the three

"orcbles films: Sarzh, Lindsay, and A Pretty Good Class For A Monday).

This would often lcad to misunderstandings and even debates about 'shat

reaily happened.”” Furtherrore, the richness of the films in terms of the

nuances of btehavior, facial expression, body language and verbal expressions

cannot be fully corprcheaded in one viewing. (Although the project staff

has seen the films repeatedly, something new was scen each time.) It is

thercfore suggested that an alternate viewing strategy be reccmmended that

would present the film to be used for the following sessions at the end of

the current session. This would also have the added advantage of giving the

15
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participants time to “think cver® the next filn 2nd relate it to their

cdn preolems and concerns in the Interval betwecn the two sessions.

i1. It is recomended that the Fil-s be scheduled in a sequence that
initially ceptures the attenticn of thc target audience, but Zoes not lose
their attention later on. Thus, a higsh school greoup should see a high scheol
based filn first {e.g. Lindsay) and last {e.g. Sarzh), with the others nixed
in betwcen. Of course, primery grace teechers would receive 3 prizary based
film first [e.g. Rcflecticn) and last (e.g. Individuals) with the high schcol
films intersporsed betseen then. The Discussion Leader shiouid let teachers

know in advence if the next filmwill te in a different setting.

12. The Discussion Guide reeds to point cut that the Discussion Leader
te prepared for, end even encourace, highly individualized reactions to tﬁc
filn/discussion experience, even including cooplete rejection by some teachers
of the basic noticn underlying the progrem. Their views should bé respected,

but they shouid nect te allowed to draw the group into extended arguments.

13. Ppelated to the sbove, the Discussion Guide needs to e~phasize that
the Discussion Leader te prepared to help focus the discussion on realistic
2nd possibie action pians and not allos the participznts to use the sessions
as cpportunities to escape responsibility by berating the school beard, the
principal, etc. Projecting prcblems cnto others is & common response to
personal frustration and anxiety and this mechanism was cbserved in cperaticn
in 2 nuber of groups {especially inmer city). The teacher rmust Le led to
seeAthat he can make chances now despite all the various constraints that
he is forced to work within. The Discussicn Leader nmust alwasy bring the
discussicn back to this point whenever it seems to be getting too philoso-

phical, too broad or toco general.

14. Scssions should be scheduled no more freguently than once a week,

and no less freguently than twice 3 ronth. This will avoid the regative

effects of toth saturaticn and lack of sustained interest.
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15, 1f the length of the progren had to te reduced for any reascn,
reflecticn would te the filn least rissed 2ccording to teacher rankings
of the six films used in this stuedy. Tre Discussiocn Leader resulgs are
generally consistent with this finding and furtner suggest the gessitility
of elininating individuals. However, the project staff and merbers of the
project review panel give Peflecticn 2 high ratirg and consicer Individuals
and Learning Strategies lower in overall effectiveness and screwhat redindant
in concept.

TJo quote fron the final paragreph of the Technical Peport: "ive Cre
o Grow On filws rcpresent an icgporimi couniribution io Loth ihe ifechnniguz
of effective teacher training ard to e critical conient area iia Shich
they deal--mental neclin in ine classreom. Shis is no srall gecorylicimens,

ad the necessarily eritical tore ¢f :ic repori suould not e corsirued

-~

» - - - -
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as an effori to Erinich it, nor to innibii further efjoris io expani on it.”

.




)
"

BACKEGROUND

]

|

SECTICN 1Y J]
The American educaticonal systen rust be the most scrutinized, most

criticized and {cerzainly) tre most studied of all cur basic institutions.

A recurring area of ccncern with respzct to this insti tuti;m has to do with

the basically authoritarian structure of most schools within which students

have little or rnc opportunity to participate in decisions which affect

then, and where dissent, disagreerent and even creativity are often inhibited

if not punished cutright. Cne result of this concern has been a trend tosard

education.

. 13

what is loosely called the “humanistic,” or human relaticns approach, to 1
YRumanistic' in the context of the classrocm can be defined as any sys-
teratic atte~pt to sensitize the teacher to stucents' feelings, attitucdes,
and values, and to increase the teachers® epplicaticn of the gqualities of
empathy, warnth, pesitive regard, and genuineness in his interaction with
students. Locked at more broadly, this viewpoint, based in part cn the
teachings of farl Rogers, Abrahan Haslow, and others, hoids that the restric-
tive, authoritarian clis.ote of the school is incompatible with the students’
need for self-actualization, and thus does not lead to optimum mental health
and, in scme cases, contributes to poor mental health. This viewpoint could
be rore easily ignored if it could be shown that children leara more under
an authoritarian system, but such an assertion finds little support in the
research literature. 1In fact, recsnt studies suggest that students are
likely to learn most fron teachers who shos high levels of understanding

and respect toward them. It has been said that ''the placing of very healthy
teacher-modeis in all clessroons mey be tantamount 20 a peaceful revolution,

a2nd may well prevent a more violent educational! revolution.

The humanistic approach to education {s beginning to be reflected in
the curriculun of many schools of education. However, the need to raz:zh
inservice teachers with appropriate training and educational materiais
dealing with this approach is seen to be equally important. After all,

there are many more practicing teachers than there are teachers In training,
15




and the time required to produce a cocplete “transfusion’ wculd be many,

rany years. Tihe HNI¥H produced filnm series, One To Gro~ On, the subject of
the exploratery study described in this dicest, was designed as cne answer
to reeting this critical need for inservice teacher training in this area.
The filn series is based in part con a well-known and well-documented approach
to the ircprovement of mental health in the schools developad by Dr. Ralph

H. Ojemann, an educaticnal psycholcgist. This epproach is consistent with
the humanistic philosophy in that it exphasizes a causal orientation to the
social environment which focuses on the causes of, or mctlvations behind,
human behavior, as opposed to a ccacern cnly with the surface manifestations
cf that behavior. Such an approach involves an awareness of the probabilistic
nature of hunan events, and supports an attitude of flexibility, toler-

ance, and an ability to view a given situation from another’s perspective.

This causal approach to behavior parallels the widely documented des-
cription of a mentally healthy classroom climate as one in which there is
flexible permissiveness within clearly recognizable limits so as to provice
a sense of security, a building of self-esteen, appreciation of the rights

of others, and challenge 'to each individual.

»

More than a dozen controlled research studies have shown that an
“appreciation of the dynamics of behavior is accompanied by significant
changes in such dimensions as manifest anxiety, tendency to Immediate arbi-
trary punitiveness, anti-democratic tendencies, and tolerance of ambiguity.”
There is evidence, therefore, that Ojemann’s causal approach can work under
rather carefuily controlled research conditions. Unfortunately, this
approach has had, to date, very little impact on school procedures in a
general way, or to use the vernacular, "in the real world."” To quote one
author who laments this fact, "Pernaps the reason is that effective use of
this program derands specific training on the teacher's part.” (ltalics
added.)
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The need to cssess the i~pact of a potentially irportant effort, such
3s is representec by the One To Grow In filn series, is critical to an
orgerly and validated process of i=proserent in our techniques and approactes
to educational prcblers, particularly s they relate to mental health issues.
The results of such an evaluation would te irportant in helping UI¥H in
thelr continuing efforts to reach teachers with mental health messages and
sugcest guidelines for the develcpment of future progrzms in this critical
area. The results shtould also te of direct assitance in the dissexinaticn

and sugport of the One To Grow On filn series itself.




SECTION ¥

DESCRIPTION OF THE ONE TD GRDJ O% FILM/DISCUSSIOY FROSRAM

The complete teacher training package ccntains an Introductory filn
plus six separate film segments, each with an accopanying discussion
guide.* The strategy employed by this training package is one of providing
a coron sticulus (the filn series) with post filn discussicn sessions
during which the participants (teachers}, under the direction of a Discus-
sion Leader, engage in a dialogue which is Intended to achieve the following
major objectives:

(1) To stinmulate discussion of the nature of studen: behavior and

the teacher’s relationship to it.

{2) To help teachers appreciate and uncerstand human behavior, taking
into account underlying factors which can produce different kinds

of surface behavior in students.

(3) To help tecachers explore and uncerstand their own attitudes and
feelings toward teaching, and by this exploration improve the ways
in which they relate to their students and their students relate

‘to themselves and others.

A brief description of each film iIs contained below.

Film Descriptions - pege 7

(1) *A Pretty Good Class for a Honday"

class. The students® major outside interests are explored as well as their

- e x

* - - L 4 -
The introductory film was not ready in time to be used in the study. A

|
Film action centers about three male students in a conventional history ]
seventh film has also been preparzd and is now part of the serles. i
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parents' and teachers® attitudes end descripticns of them. Each student

represents 2n area of e~phasis of the scheol:

{a) Acazdemic development {a stucent whose rajor Iaterest Is

math).

{b) Vocaticnal training {a student whose interest centers about

motorcycles).

{c) Citizeaship preparaticn {a student interested in Scout activities,

holding a jcb, and eventually going into police work).

The purpose of *'A Pretty Good Class for a Monday' is to stimulate a
discussion of ways of reconciling the apparent conflicts preseated by indi-
vidual students with individual values, orientations and spheres of success
and the circumstances prevailing In a school in which teachers deal with
large nurbers of students, are responsible for teaching a prescribed

curriculum, and must apply standards set by the school or by the community.

(2) ‘*Lindsay" .

Film action centers about a girl in conflict with the values of her
parents. Fzmily setting is one of affluence. Action includes girl’s use
of contraceptive pills and abuse of drugs. Her teacher is shown in an

unsuccessfu] attempt to encourage the girl to discuss her problem.

The purpose of *Lindsay" is to provcke a discussion of the way in
which the needs and responsibilities of students, parents, and teachers can
be at odds with each other, and ways that the resulting unresolved conflicts

can be destructive.

Issues ralsed include the conflict between parents® needs, which they
attempt to fulfill through their children, and the children's own nceds.
There is a problem between the goals of the teacher and the methods he uses,
and the extent to which the school exacerbates or might heip resolve stu-
dents' problems which arise from deep differences between the student and

his or her parents.
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{(3) *"Sarzh"

The action centers about 2 giri 2bout to be suspended frcn school for
repeated unexcused absences. An understanding teacher learns that the girl
has had an abortion, unknown to her parents. She wants this to remzin
vnknown to themn. The responsible male student is in the class the girl has
been avoiding. The teacher attempts to preclude the girl's suspension by
telling the vice principal that there was a valid reason for the girl‘s
behavior, with assurances that she will attend the cliass In the future.
The teacher fails in her atterpt. HNo exception will be made for Sarah.

The purpose of ‘'Sarah' is to provoke a discussion around the issues and
the behavior of the characters in the film, by portraying a conflict situa-
tion in which everybody is zpparentiy "'sincere' and "responsible,' but by

their actions assure an unsatisfactory conclusion.

Issues raised include the confiict between the teacher's responsibility
to the student snd responsibility to the institution; conflict in the role
of the vice pripcipal or dean as counselor on the one hand and the implementor
of rules on the other: conflict between Sarah's responsibility for her own
actions (and her need to wcrk out her own problems) and her parents' and
the school’s responsibility for her; the appropriateness of suspension as a
response to truancy; the need for privileged communication between teacher
and student; the question c¢f personal responsibility for decisions vs. actions
that might be defended in terms of ‘''erforcing the rules," aésfgg'bne's 7

job," etc.

(4) *Individuals"

This film presents a concrete exampie of an innovative, “individualized,”
program geared to self-direction of students. Film content is devoted to 3
description of how such a program ‘works.' (This Is an unscripted documentary
of an actual class.)

The purpose of "individuals" is to provcke a discussion of the goal of
self-direction, methods of achieving it, and the impact of such a change on

the roles and responsibilities of teachers.
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The major Issues raised are questions about changing the view of the
ultinate objectives of the process of education from the mastery of a set
btody of skills towards the developvent of self-direction. What ls the rela-
tionship between learning self-direction and learning a particular skill
such as adding fractions? How can 3 teacher best help a child to learn?

What is a teacher’'s true responsibility? What is the nature of kaowledge;
what is teaching; what is learning? Wnhat makes a child learn? %ho is
responsible for what parts of the process? What makes a child remember?

What is the use of learning? How does a school program that stresses self-
direction fit into a society that has a relatively highly structured extrinsic

reward system?

(5) "A Teacher in Reflection"

Film shows a teacher conducting a ''class meeting.' Pupils are lower
elementary school level. The meeting is of a problem-solving nature,
. approaching situations such #5 the difficulties encountered by a girl new
to the school, and ways ir which students can help one another with learning
problems. In volce-over commentary the teacher '‘reflects'’ on ways in which

she unconsciously influences and shapes the decisions the children ultimately

make about changing classroom procedures.

The purpose of ''A Teacher in Reflection' is to provide a concrete
example of a program which attempts to deal directly with mental health
development In the ¢lassroom. It is hoped that after seeing one example as
shown in the film, teachers can share their reactions to the underlying
ideas in that particular approach, consider the implications of the program’s
objectives for teachers, and speculate seriously about ways of achieving the
same objectives in their own classrooms, either with a program like the one

portrayed in the film or in some other way more approprlate for them.

Issues include the extent to which a new program is just ''old wine in !
new bottles' if there Is no fundamental change in the teacher who is using

the program. Also, is there a possibility of conflict when the teacher,

the central authority in a class, attempts to give some authority to the

students? Is encouraging critical thinking among students a worthwhile

objective for a classroom teacher?
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(6) 'Learning Strategies™

The action In this film shows several activities, without cormentary,

in various classrooms In which strategics are belng erployed with the purpcse

of helping children learn tn guide their own developrent.

The purpose of this film is to provoke a discussion of the concept of
guiding one's own development and the ways in which particular techaiques

might be most effectivzly employed.

Issues raised include the question of how the school can best support
children as they learn ta guide their own development, and to consider the
ways in which children can do this. An important issue is one .that
approaches ways in which a teacher's habits may inrerfere with a conscienticus

effort to help children do their own learning.

The major thrust of the approach taken in the training program described
above is to be found in the discussion sessions. The focus of the discus-
sions is intended to be on what teachers do within their own classrooms
that relates to the mental health of their students. The strategy employed
in this program is to provide stimuli (the fiims) and a forum that will
make it possible for teachers, working together as coilecagues, to develop
and discuss changes they can make that will result in more constructive

classroom experiences for students.

The films are set in different schools with a variety of types of class-
room organization, from very conventional tc experimental. The grade level
ranges from kindergarten to high school. The assumption behind this variety
Is that the teacher is the key element in developing a constructive approach
to mental health in the classroom. The grade level, the shape of the class-
room, the configuration of the desks, the type of program that iﬁ officially
sanctioned, all contribute in their way to the kinds of interaction that
occur in the classroom. But the teacher's awareness, sensitivity, and beha-
vior are by far the most Important variables. His realization that he can

change his behavior in a constructive way is the underlying message of the

entire series.
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There Is no intenticn to “sell” the particular technigques shCan inm
some of the fil~s to the participants. The acdcoticon of spzcific classroor
devices and progra—s is not the cbjective of this progran. The success of
the discussicn cannot be measurcd by the participants® final receptiverass
to the specific techniques shoan. A bad discussion would b2 cne in which
the whole focus of attention was cn labeling the situations or technigucs,
and passing judgment cn them. The best discussion would be one in which
the participants expiored their own reactions to the situations, and cawe
out with sorc new ideas about how they night better cultivate good rental

health practices in their own classrocos.
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SECTICH VI

DESCRIPTION OF STUDY DESIGN AWD TEST INSTRLMENTS

The basic stédy design is shown btelow. It shculd be noted that
the filn series was designed to be used by all in-service teachers--thus
the cooplexity and cozpieteness of the dasign. Since It was consicdered
desiraple to conduct the study in two different geograghical locations,
this design was replicated at a second site {Site 1 was Pittsburch and

environs, and Site 2 was Phocde lIsland).
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In actual practice, the prcgram will not be used by all teachers, all
schools, or all school districts. Rather, at each level, it is anticipated
that the decision to use the program will be a voluntary one, and that the
oopulation of users will be a highly biased subset of the whole teacher
popuyation: The exact composition of the subset is not known, and it Is
thus'{n a strict sense impossible to draw a random sample from It., Further-

more, even iIf it were possible to obtain an appropriate random sample, it
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would not be feasible within the scope of the present project to use 2
sample of sufficient size to suppert gereralizations of the precise sort
envisicned in sazpling theory. 7This is so beccuse the grpropriate sampling
tnit is not tezchers, or schools, but school districts. 1t would have been
orchibitively expensive to cbtain an adeguate sample of this cnie of

measurement. -

-

Tne of the importsnt factors considered in the selfecticn of participants
was the requirezent that the discussion groups be kept relatively small and
panagesble 50 that oeeningful discussions could be hed {and ronitored) end also
so that the notion of “reafis=" be maintained. For this same reason {and
also to measure school icpact core cffcctively) the teackers in any one cell

were to be drawn (to the extent possible) from a single school.

School systers were selected in which the types of responcdents and
types of settings would be reasonsbly representatiuve of those expected to
be encountered in practice. Teachers participating in the film and discussicn

program were selected by the school systems from a-ong those volunteering.
The essential criteria for the selectica of a study site were:

1. Large enough system to have tcachers representing the varicus
critical design categories {grade level, experience, etc.) in suf-

ficient nu-bers so as to provide an adeguate pool of volunteers.

2. A system with a sympathetic adninistration, willing to provide the

necessary support to the effort.

3. A systen that represents conditions typical of the three types of

schools; urban, suburban, and rural.

L. A systen geographically proximate to the project staff or able to
provide the necessary leadership to ensure that the study be con-

ducted as intended.




Control group and experimental group teachers wzre rmatched to the extent 1

possible on the basis of the Tollowing paramsters:

a‘

C.

Experience. This is one of the experizental variables stosn in

Flgure 1. Experienced teachers are cefined as those with oore than
two years total of teaching cxperience; inexperienced two years or
less.

Teacher locaticn. Experimental and contsol teachers were drawn

Ace 2nd sex.

from the szme schicol or frem schiools that are consicered by those
gualified to mske such a2 judsment as representing the same ethnic,

socio-eccnonic and neighborhood characteristics.

TJo the extent possible, each cell in the design .
contains a varicty of age ranges and a mixture of nale and femzle

teachers. These characteristics were distributed as egually as

The primary defining characteristics of the respendent population were

determined, of course, by the grade level and school location parameters.

The following working definitions werz used for the latter categories:

d.

Rural. A school located outside the cetropolitan ares of a city
or large town and serving a pcpulation wicse income is derived

primarily from faming and/or local industry, e.g., mining.

Suburban. A school located outside the <entral city but within the

retropolitan area, served by a separate school system. Income is

usually derived from occupations in the city.

possitle between the experimental and control groups. }
|
]
]

Urban. A school located within the heart of the central city

serving a population whose income is derived primarily from occu-

pations based in the city.

Another input to these definitions was the ternminology used by the

P

local 'scheol systen.

Pupil characteristics were not contro}led per se, but were determined

by the selection of schools and teachers within those schools. One entire

class of cach teacher participating in the workshop was sclected as comprising

the pupil sample. Teachers in the upper grades who teach more than one

class had a class randomly selected for use In the study.
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Three published tests were sclected and two intervien forms were Zesigred
for data collection puarpcses. The three published tests are:

1. The Minnesota Teacher Attitule Inventory {¥TAlj
2. TJhte Micncapolis Student Tpinicon Questionnaire {SCQ)

3. The AI2 “Kher Lo 1 Smile™ test )

ften 1 was the prizmary instrurent for ocbtaining teacher attitude infor-
mation towards students and teaching, pre-, post-, zrnd follos-up. ften 2
was selected to yield informzticn on the feelings of seccndary and high
school levei stedents toward school, particularly the teacher. $tea 3 was
selected for the same purpose but for the primary level grades. The other
two data collection cevices were cesigned to cbtain information from the
discussion leaders and the teachers in the experimental group with respect
to their thoughts, feeiings and sttitudes cbout the entire experience. The
Discussion Leader Feport Form was to be completed igmediately after =ach
discussion sessicn. The Teccher Interview Schedule was used as soon after
the completion of the entire series as possible. ’(Hany teachers vere inter-
viewed by a me-ber of the project staff or someone trained by the project
staff. Those who could not be reached in this way were asked to write their

responses, with teleghone follow-up used for any preblen aress.)

The overall sequence of the study, with the various test Instruments

identified, was as follows: : T e

1. Pretest

-

a. Teachers, both experimental and control, were given the Minneapolis
Teacher Attitude Inventory. This was done by individual mailings

or in groups at the various selected schools.

E. Primary grade pupils who are in the classes of the selected teachers,
experimental and control, were given the "When Bo | Snile®” test in

class by 'the school” {not the classrcom teacher).

c. Junior and scnior high school students were given the Minnespelis
Student Opinion Questionnaire under the same conditions as in b

above.
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11. Experimental Trcatwent {six vorksheo sessicns)

a. A Yrealistic” sctting was maintained throughout the 'Workstep”
experience 1o the extent possible. That is, they were confucted
by the schools in essentialiy the szme way they would be kad the
school purchased or rented the filo scries “One To Grow Cn* and
proceeded tu use then indzpendently of AlR and the evaleation study.
Most of the workshops were conducted on 2 2-hour after-school
sessicn dasis. Fowever, one school district fgund it necessary to
show the filxs tefcre school began in tne morning and to split
their discussion periods between @ 15-zinute period following the

filn and a later session cither the sc=c day or on the following day.

Fach ef the school systems in the two sites agreeing to participate
had available a2 peol of inservice trained *Leaders,"” trained in
group rethods by a school 2dministration staff rerber whose majer

- task Is the planning and ccordination of inservice tecacher training.
These *Leaders® were, by professicn, school social workers, school
psycho}ogis:s, a2nd guidance ccunselors. Ia one school district,
however, it was necessary to use pecer teachers to act as Discussion
tezders. This seemed te work very well. AIR did meke available
training in values clarificaticn strategies and techniques to the
Discussion Leaders from the suburban and rural schools in the
Pittsburgh area {provided by Creative Comnunication, Inc., who
also trains reacders for the Social Senminar progrem). Hosever,
some of the more hignly qualified and skilled Leaders came from 3

school district in Rhode Island that had no formal training.

To summarize, some of the “‘real world"” conditlons under which the
film scries was conducted were: volunteer subjects, a variety of
condi tions under which the workshops were conducted, and Discussion

iteaders who had different background and training.

After ecach filn and discussion session (scheduled once a veck),
the Discussion Leader filled out the Discussion Leader fcport
Fotm. Teachers were not to be involved personally in this

activity.
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b. After the completicn of the entire series of films/discussions,
the tezachers were either interviesed perscnally using the Interview
Schedule for Teacters or Tilled cut the Schedrle and sent it to

the project staff.

c. Control group teachers and stulents received no special training

of any kind.

11i. Posttest

The Posttest procedure for experirental and control teachers was identi-
cal in aill respects to the Pretest procedure. The same instrement wWas used

{M7Al1). Yo testing of pupils was cone at this time.

1V. Three-month Follow-up Testing

The three-month follcw-up testing procedures for teachers and pupils
were identical in all respects to the Pretest piocedures {(i.e. both experi-

]
|
|
|
]
|
rental and control, teachers and pupils, received all test instrucents). 4




